According to the NAEYC publication Reaching Potentials, an approved curriculum would be one for which a group of early childhood professionals could consensually agree in the affirmative to each of the following questions:

The Foundation:
1. 
Does it promote interactive learning and encourage the child's construction of knowledge?

2. 
Does it help achieve social, emotional, physical, and cognitive goals and promote democratic values?

3. 
Does it encourage development of positive feelings and dispositions toward learning while leading to acquisition of knowledge and skills?

The What:
4. 
Is it meaningful for these children? Is it relevant to the children's lives? Can it be made more relevant by relating it to a personal experience children have had, or can they easily gain direct experience with it?

5. 
Are the expectations realistic and attainable at this time, or could the children more easily and efficiently acquire the knowledge or skills later on?

6. 
Is it of interest to children and to the teacher?

7. 
Is it sensitive to and respectful of cultural and linguistic diversity? Does it expect, allow, and appreciate individual differences? Does it promote positive relationships with families?

8. 
Does it build on and elaborate children's current knowledge and abilities?

9. 
Does it lead to conceptual understanding by helping children construct their own understanding in meaningful contexts?

10. Does it facilitate integration of content across traditional subject-matter areas?

11. Is the information presented accurate and credible according to the recognized standards of the relevant discipline?

12. Is this content worth knowing? Can it be learned by these children efficiently and effectively now?

The How
13. Does it encourage active learning and allow children to make meaningful choices?

14. Does it foster children's exploration and inquiry, rather than focusing on "right" answers or "right" ways to complete a task?

15. Does it promote the development of higher order abilities, such as thinking, reasoning, problem solving, and decision making?

16. Does it promote and encourage social interaction among children and adults?

17. Does it respect children' s physiological needs for activity, sensory stimulation, fresh air, rest, hygiene, and nourishment/elimination?

18. Does it promote feelings of psychological safety, security, and belonging?

19. Does it provide experiences that promote feelings of success, competence, and enjoyment of learning?

20. Does it permit flexibility for children and teachers?

================================

page 19

Curriculum content (what children are to learn), learning processes (how children learn), instructional strategies (how to teach). environment (the learning context), and assessment strategies (how to know that learning has occurred and what curriculum adjustments are needed) are all interrelated and constitute the educational program. A complete discussion of these topics is beyond the scope of this document. For more information on NAEYC's positions on appropriate instructional strategies and learning processes, see Developmentally Appropriate Practice in Early Childhood Programs Serving Children From Birth Through Age 8, edited by S. Bredekamp (1987).

Guidelines for curriculum content

the guidelines are for

The guidelines in this document apply to educational programs for all children ages 3 through 8. Recently many specialized programs—such as those for children identified as at-risk for school failure, gifted, developmentally delayed, learning disabled, or physically or emotional!y disabled—have been developed primarily because traditional curriculum and classroom practice have not been responsive to a wide range of individual differences. Developmentally appropriate curriculum and practices, such as those described in this document, are more likely to accommodate to a broader range of individual differences. When a child requires specialized services that go beyond what can be provided within regular classroom experiences, then those services should be provided in programs that also meet these guidelines.

How to use the guidelines

Guidelines are standards or principles by which to make a judgment or determine a course of action. The following statements are guidelines to use in making decisions about developing and/or selecting curriculum content for young children (what children are  expected to know and be able to do). Guidelines are followed by elaborating paragraphs. To judge curricu lum appropriate and acceptable, positive evidence should exist that all guidelines are met. Curriculum should be evaluated at the level of implementation, as well as at previous points in time when curriculum decisions are made. For instance, a curriculum decision made at a district or agency level may appear to conform to the guidelines, but when implemented at the classroom level, it may not. Likewise, if curriculum appears to be weak in meeting one or more guidelines, it may be possible to compensate for the weakness during implementation by teachers in classrooms.

1. The curriculum has an articulated description of its theoretical base that is consistent with prevaiing professional opinion and research on how children learn.

Curriculum should be grounded in the most current knowledge of child development and learning. The prevailing world view reflects a developmental, interactive, constructivist approach to learning that is not limited to the almost exclusively behaviorist approach that has permeated curriculum and assessment in this country for the past several decades.

2. Curriculum content is designed to achieve long range goals for children in all domains, social, emotional, cognitive, and physical and to prepare children to function as fully contributing members of a democratic society.

Curriculum should address the development and learning of the whole child. This means that curriculum in primary grade schools must attend to social, emotional, and physical goals as well as cognitive goals. Likewise, programs for 3- and 4-year-olds need to address cognition as well as social, emotional, and physical development. In addition, curriculum content and processes should reflect democratic ideals of community involvement, liberty, freedom of choice, equality, fairness, and justice.

3. Curriculum addresses the development of knowledge and understanding, processes and skills, dispositions and attitudes.

The acquisition of knowledge and the mastery of skills is accomplished so as to ensure that children will be disposed to apply the knowledge or skill and so that children associate positive feelings with the learning (Katz & Chard, 1989). For example, if reading instruction is limited to drill and practice on phonics and word-attack skills, children may choose to not read because they find no pleasure or satisfaction in reading or do not understand what they decode. On the other hand, if children are motivated to get meaning from reading, they are more likely to respond to instruction in use of phonetic cues.

4. Curriculum addresses a broad range of content that is relevant, engaging, and meaningful to children.

The human mind is a pattern detector; the child naturally attempts to make meaning out of every experience. As a result, what is meaningful is always more easily learned, understood, and remembered. Effective curriculum develops knowledge and skills in a meaningful context, not in isolation. For example, children learn numerals and number concepts by counting real objects, not by filling in workbook pages. Children learn letters and their sounds from using them in their name, signs, or stories that are meaningful to them rather than by tracing them on a page or reciting the alphabet repeatedly. The younger the child, the more important it is to provide curriculum content that is close to the child's experience and therefore more likely to be meaningful.

5. Curriculum goals are realistic and attainable for most children in the designated age range for which they were designed.

Curriculum planning should adjust for normative

differences in children's development and learning. Children should not be expected to comprehend abstract/symbolic concepts or master skills or content that can be acquired much more easily later on. To some extent, this guideline addresses the issue of efficiency in teaching and learning. For instance, first, second, and third grade teachers all report that children cannot comprehend place value; teachers spend hours trying to teach this abstract concept, and children either become frustrated or resort to memorizing meaningless tricks. This is an example of an urealistic objecdve that could be attained much more easily later on.

Curriculum decisions about when children are expected to acquire knowledge and skills are based on age-group, individual, and cultural expectations. Curriculum expectations of young children are flexible and dynamic rather than deterministic and lock-step since there is no universal sequence of skills development. The curriculum allows for children to work at different levels on different activities and does not require all of the children to do the same thing at the same time. Decisions about when knowledge and skills are introduced and/or expected to be accomplished are based on knowledge of the prior experiences of individual children in a group, knowledge of

prerequisite intellectual structures, and knowledge about typical patterns of development and learning.

6. Curriculum content reflects and is generated by the needs and interests of individual children within the group. Curriculum incorporates a wide variety of learning experiences, materials and equipment, and instructional strategies, to accommodate a broad range of children's individual differences in prior experience, maturation rates, styles of learning, needs, and interests.

Curriculum planning should anticipate the interests that are typical of children of different ages and should also emerge from the interests that children demonstrate. Interest can also be generated by exposing children to events, materials, and people that children would not experience otherwise. Educators must choose which of children's interests to support and which to ignore. In addition, educators have a responsibility to nurture certain interests, particularly those that are tied to cultural values, such as the value of children's autonomy and creative experience.

7. Curriculum respects and supports individual, cultural, and linguistic diversity. Curriculum supports and encourages positive relationships with children's families.

The curriculum embraces the reality of multiculturalism in American society by providing a balance between learning the common core of dominant cultural knowledge (for example, the English language, democratic values) and knowledge of minority cultures. Curriculum accommodates children who have limited English proficiency. All of the cultures and primary languages of the children are respectfully reflected in the curriculum.

8. Curriculum builds upon what children already know and are able to do (activating prior knowledge) to consolidate their learning and to foster their acquisition of new concepts and skills.

For example, there is no body of knowledge possessed by all children of the same age, just as there is no universal sequence of learning. Because children bring meaning to learning experiences based on their past experiences and individual development, different children acquire different learnings from the same experience. As a result, curriculum for young children should not be based on a rigid scope and sequence but should help children connect new learning to what they already know and are able to do.

9. The curriculum provides conceptual frameworks for children so that their mental constructions based on prior knowledge and experience become more complex over time.

Conceptual organizers such as themes, units, or projects give children something meaningful and substantive to engage their minds. It is difficult for children to make sense of abstract concepts such as colors, mathematical symbols, or letter sounds when they are presented at random or devoid of any meaningful context.

10. Curriculum allows for focus on a particular topic or content while allowing for integration across traditional subject-matter divisions by planning around themes and/or learning experiences that provide opportunities for rich conceptual development.

Children's learning is not compartmentalized or divided into artificial subject-matter distinctions. The purposc of integrating curriculum is to reflect the natural way children learn and also to help children make connections between what they learn at home and in the program, bet ween what they learn in school and in the real world, and between different disciplines or subject-matter areas (British Columbia Ministry of Education, l990). The curriculum provides for long blocks of time to bring naturally related subjects together and does not require minimal time allotments for instruction in discrete subject matter. For example, children read and write about a science experiment they have done or measure and estimate the number of blocks they will need to build a store.

11. The curriculum content has intellectual integrity; content meets the recognized standards of the relevant subject-matter disciplines.

Regardless of the age of the child, educators have a responsibility to respect the knowledge base of the appropriate disciplines when formulating curriculum. In an attempt to simplify content, curriculum developers sometimes present inaccurate, misleading, or potentially confusing information. If the specific content is related to a particular discipline, then it should be as accurate as possible (although children's constructions of knowledge will not mirror adult conceptions). For example, science curriculum should be factual and not promote magical thinking in children; likewise, children should be exposed to literature, poetry, and the works of art and music of recognized quality.

12. The content of the curriculum is worth knowing; curriculum respects children's intelligence and does not waste their time.

Content should be included in curriculum for specific age groups because it is important for children to learn to function capably in their world. Content goals should include what children can learn efficiently and effectively at this time. Children and teachers should not have to waste time trying to address content that is meaningless or could be learned much more easily when the child is older.

13. Curriculum engages children actively, not passively, in the learning process. Children have opportunities to make meaningful choices.

The curriculum provides for children's direct experience before moving to more abstract levels of understanding. The curriculum or learning experience builds on children's prior learning and previous knowledge, thus sensory experience is not prerequisite in every situation but is vital when introducing new concepts or information. Encouraging and permitting children to make real choices fosters interest and engagement. For instance, children should have opportunities to express their own ideas in writing and to read books of their choosing as well as those that the entire group will address.

14. Curriculum values children's constructive errors and does not prematurely limit exploration and experimentation for the sake of ensuring "right" answers.

Overemphasis on standardized test scores and the acquisition of basic skills has made teachers and parents uncomfortable with the natural process of the child's construction of knowledge. The fact is that teachers can learn a great deal about children' thinking and reasoning and level of cognitive development by attending to their "wrong" answers.

15. Curriculum emphasizes the development of children's thinking, reasoning, decision-making, and problem-solving abilities.

Curriculum emphasizes both content and process, what children need to know and be able to do. Curriculum content gives meaning to process, rather than focusing on isolated facts. Skills are taught in the context of activities that are meaningful to the child, rather than teaching skills in isolation (Lloyd-Jones & Lunsford, 1988).

16. Curriculum emphasizes the value of social interaction to learning in all domains and provides opportunities to learn from peers.

Social interaction with peers and adults is essential for children to develop real understanding. Social interaction also provides opportunities for children to learn cooperation and other kinds of positive social behavior. Multiage grouping is one strategy to promote social interaction among individual children and their more capable peers, an effective way of enhancing language competence and generally assisting children's progress to the next level of development and understanding.

17. Curriculum is supportive of children's physiological needs for activity, sensory stimulation, fresh air, rest, hygiene, and nourishmen/elimination.

Curriculum should respect and meet children' s physical needs while also promoting children' s independent functioning and ability to meet their own needs. Children should not be required to sit still for long periods without a break. Under no circumstances should children who need regular opportunities to move their bodies be kept indoors to complete tasks or be deprived of food as punishment.

